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Abstract 
Child development includes various aspects of life, including language 
development in children. Language itself functions as a means of 
communication in everyday life for all individuals. Disability is divided 
into various types. The role of teachers is also very important to help 
develop and improve language optimally for children who experience 
disabilities. The purpose of this study is to describe how children's 


ARTICLEINFO language development, especially in children with disabilities and the 
Article his tory: role of teachers as educators in facilitating children's language 
ee development in SLB Cemara Wilis. The method used is qualitative with 

Revised data analysis techniques using observation, interviews and 


Mei 01, 2023 documentation. The samples used in this study were four children with 
Accepted different conditions. Samples one and two children with tunagrahita 
June 25,2023 who are both permissive parenting, the third sample of children with 
ASD with permissive parenting, and the last sample of children with 
downsyndrome with democratic parenting. Based on the above 
samples, it can be seen that the language development of children with 
disabilities is different and teachers play a very important role in 

helping children's language development. 
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INTRODUCTION 

Special education is a direction that is arranged to meet the needs of children with 
special needs by focusing on the abilities of children with their own needs (Wati, 2018). In 
line with this theory according to Suparno in (F. Nasution et al., 2022) Sekolah Luar Biasa is 
a place to study for students who have difficulty in following the learning process caused by 
physical and mental social retardation but have the potential for special intelligence and 
talent. According to Damayanti in (Indriarti et al., 2022) states that Sekolah Luar Biasa is an 
educational institution that accommodates and serves education for children with special 
needs that are not specific to one need but all special needs in one institution. In addition, 
the legal basis for strengthening this understanding is written in Government Regulation of 
the Republic of Indonesia Number 72 of 1991 Article 4 number 1 concerning Special 
Education. Based on the definition that Sekolah Luar Biasa is an institution that helps 


optimize the growth and development of children, especially children with disabilities 
(Yusuf & Abrori, 2022). 

Law No. 6 of 2016 defines persons with disabilities as anyone who experiences 
mental or physical retardation in a long enough period of time to cause a lack of ability to 
interact with the environment. Individuals with disabilities can experience obstacles and 
difficulties to interact optimally with the surrounding community (Kamaruddin et al., 
2023). Not a few people experience disabilities. Based on its definition that Disability is an 
Indonesian word derived from the English word disability which means difabel or inability. 
Ministry of Health of the Republic of Indonesia (2014), the term disability from the National 
Socio-Economic Survey (2012) is defined as the inability to carry out certain activities or 
activities as normal people due to impairment (loss / inability). Law (UU) Number 4 of 1997 
Article 1 concerning Persons with Disabilities or disabilities classifies disabilities into three, 
consisting of physical disabilities, mental disabilities and also multiple disabilities 
consisting of two or more and a combination of several disabilities. The definition of 
physical disability itself is the inhibition of the function of movement by individuals who 
limit the physical function of one's limbs due to amputation, stiffness, paraplegia, celebral 
palsy, stroke, leprosy and also dwarfism (Radissa et al., 2020). 

Mental disability is the disruption of the functioning of thoughts, emotions and 
behaviors such as psychosocial, for example depression, personality disorders (Reynolds, 
Jeste, Sachdev, & Blazer, 2022). The term mental disability is often used for children who 
have below-average cognitive abilities, not only that, mental disability is also a term that 
describes various emotional and mental conditions (Farakhiyah et al., 2018). Normatively, 
in the explanation of article 4 paragraph (1) letter c of Law Number 8/2016 concerning 
Persons with Disabilities states that mental disorders or mental disabilities are disruptions 
in brain nerve function, emotions, and behavior including: psychosocial including 
schizophrenia, bipolar, depression, anxiety, and personality disorders. Developmental 
disabilities that affect social interaction skills include autism and hyperactivity (Ibrahim, 
2018). Multiple disabilities are one of the classifications of disability. A person with multiple 
disabilities is someone who has both physical and mental disabilities (Utama, 2018). 
Disability can be experienced with one, two or even three and more. The disability can be 
experienced with one, two or even three or more disabilities over a period of time and 
duration (at least six months and/or permanent) and is determined by a health 
professional. People with multiple disabilities are individuals with disabilities who 
experience two or more types of disabilities, including hearing-speaking disabilities and 
deaf-blind disabilities (Nuroktaviani Anwar & Salma, 2021). It can be concluded that there 
are many types of disabilities and disability itself is a condition where the individual's body 
experiences a disorder that causes developmental obstacles in various aspects if not 
stimulated properly and correctly. 

Child development includes various aspects of life, including language development 
in children. Language itself has a function as a means of communication in everyday life for 
all individuals. No exception for children who have certain deficiencies in themselves. 
Children who experience certain deficiencies are called disabilities. The various types of 
disabilities include mental retardation, physical disabilities and physical and mental 
disabilities (multiple disabilities). The role of teachers is also very important to help 
develop and improve language optimally for individuals who experience disabilities 
(Hastuti & Utomo, 2022). This research discusses how children's language development, 
especially disabilities, and the role of teachers as educators to facilitate children's language 
development in Cemara Wilis SLB, as well as to evaluate the effectiveness of learning 
strategies and methods used by teachers in improving the language development of 
children with disabilities. The discussion in this study includes 1). Definition of Language; 
2). Definition of Disability; 3). Definition of Teacher; 4). Language Development of Children 
with Disabilities; 5). The Role of Teachers in Children's Language Development. 
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METHOD 

In this study, researchers used qualitative research methods because researchers 
are interested in understanding complex and comprehensive phenomena and analyzing 
data in depth and presented descriptively. The informants themselves come from the class 
teacher and also the child's parents. Sugiyono in a. F. Nasution, (2023) explains that 
qualitative research is research used to examine the conditions of natural objects, where 
the researcher is the key instrument. In other words, qualitative methods treat data as 
something intrinsically meaningful (Somantri, 2005). Qualitative methods allow 
researchers to gain a deeper understanding of the subject under study and explore various 
perspectives and experiences that exist (Maghfiroh et al., 2020). To collect data, researchers 
used several data analysis techniques. First, researchers made direct observations of the 
object of research. This observation was carried out carefully and systematically to collect 
valid and accurate data. In addition, researchers also conducted semi-structured interviews 
with several relevant sources. This interview was conducted by asking open-ended 
questions so that the interviewees could provide in-depth and detailed answers. This 
interview also provided an opportunity for researchers to dig further into the thoughts and 
experiences of the interviewees related to the research subject. Furthermore, researchers 
also used documentation as a data analysis technique. This documentation includes various 
documents relevant to the research subject, such as portraits (photos) that have been taken. 
These documents provide important information and can strengthen the research findings. 
The results of this research will contribute to new understanding and discovery in the field 
under study. 

In obtaining comprehensive data, the researcher used interview techniques with 
three teachers who educate children with disabilities. These teachers can provide different 
perspectives on the education and treatment of children with disabilities. In the research at 
SLB Cemara Wilis, there were four samples of disabilities and two of them had the same 
disability, children with disabilities with different disorders, namely one sample of ASD 
(Autistic Spectrum Disorder) children, Down Syndrome. By using interview techniques, 
researchers can get more in-depth information about the life experiences and perspectives 
of teachers and children with disabilities. The data from these interviews will be used to 
analyze and gain a better understanding of their challenges and needs in education and daily 
life. This research is expected to provide new insights and benefit the development of 
education at Cemara Wilis special school and efforts to improve the quality of life of children 
with disabilities. 


RESULT AND DISCUSSION 

Based on the results of interviews and observations, the discussion of language is a 
means of communication and is certainly useful for children to exchange information, then 
to interact with each other. Language is used to facilitate teachers and students to carry out 
activities, especially in learning activities, although not all students can work well together 
in learning activities, but language is one of the communication bridges between teachers 
and students. For now in one high school level class there are 5 children but 3 are absent 
due to permission and the 2 who attend school have the initials V and R. R's condition at the 
time of observation, he was tantrum and not calm, R is included in the intellectual disability, 
namely tunagrahita. R with a condition that is also lacking in speaking because he still 
cannot pronounce vocabulary properly and correctly, plus seeing the results of 
psychological assessment and also R's self-assessment, has limited ability to speak 
biologically, making him slower than his other friends. Similar to V's condition, he has 
tunagrahita and speech delay. Currently, both of them are around 15 years old but have not 
been able to distinguish the letters of the alphabet coherently and also lack vocabulary. 
Tunagrahita itself is a condition or condition in an individual who has intelligence that is far 
below the average standard characterized by limitations in intelligence and inadequacy in 
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social communication (Kardina Putri & Ardisal, 2019). In addition, it can be explained that 
children with tunagrahita are children who have limitations in terms of their development, 
both in terms of social emotional, behavioral, and mental (Sinaga et al., 2023). Children with 
tunagrahita are different from children with other disabilities such as downsyndrome or 
autism which can be seen through facial expressions. 

Children with tunagrahita do not have specific characteristics that are visible, but 
there are some cases that can be seen through facial features. Children with tunagrahita are 
more directed to the lack of ability to absorb and receive information, making them slower 
than normal children of the same age. According to the American Association on Mental 
Deficiency in Yosiani, (2014) defines that tunagrahita is a disorder in intelligence function 
and can be characterized by a low IQ which is on average 84 and below. In general, 
individuals with tunagrahita will experience difficulties in Adaptive Behavior or behavioral 
adjustment. In line with these theories, it can be concluded that tunagrahita is one of the 
intellectual disabilities that leads to a lack of intelligence, and can also be said to be slow in 
thinking. In the conditions of V and R, there are several obstacles, especially in language 
development, the main thing that is an obstacle in this study is the child's cognition because 
children with tunagrahita have lower cognitive conditions compared to other normal 
children (Andim et al., 2021). So that it causes less vocabulary or expressive and receptive 
language, besides other obstacles such as children's short-term focus so that they need more 
time and language stimulation, and also the psychological condition of children can also be 
an inhibiting factor in children's language development. 

In line with the results obtained in the study, there are several other obstacles 
according to experts that can become obstacles in development, both emotional 
development and language in children with tunagrahita, including lack of enthusiasm while 
learning (Sukaca, 2022). This lack of enthusiasm can also be caused by family inte rnal 
factors, the condition of the child's mood and also the influence of the presence and absence 
of motivation he gets from the surrounding environment. Then do not want to listen and 
contribute according to the direction of the teacher, this can be caused by the child's lack of 
emotional control so that he is still too focused on himself and also the activities of his own 
imagination. 

The factors causing the occurrence of tunagrahita in V and also R, until now cannot 
be explained by the Educators at SLB Cemara Wilis, but for the factors causing the lack of 
language development as described in the obstacle points, such as the lack of motivation 
and enthusiasm for learning in children. This is certainly very influential in children's 
language development. Children do not have a reference to continue learning. In general, 
the factors that can cause an individual to experience tunagrahita are chromosomal 
disorders, where the development and growth of chromosomes are not optimal. Such as 
excess chromosomes that can cause other disorders such as downsyndrome, autism and 
other disorders caused by chromosomal abnormalities. Apart from chromosomal or 
internal disorders, other causative factors such as metabolic errors, then developmental 
disorders in the brain and also the influence of the environment (Rahmawati, 2012). 

Of course there is cooperation between parents and teachers at school, because 
parents cannot 100% hand over the responsibility of children to teachers. Children only 
have 3-4 hours with teachers at school, after that they are at home with their parents. 
Therefore, the behavioral habits taught at school are repeated and applied at home with 
parents. With medical personnel, of course, they also work together to see the physical 
development of children such as measuring weight, height and also giving blood 
supplement tablets every month. The results of the examination will be followed up by 
parents and assisted by teachers. In addition, SLB Cemara Wilis also collaborates with 
Grahita Indonesia. Grahita Indonesia itself facilitates consultation with parents, teachers 
and also provides psychological tests to children and the results of the assessment are used 
as a reference for children's learning abilities in class. In line with the results of this study, 
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cooperation between several parties is mutually needed to achieve the initial goal of 
developing self-potential in children with intellectual disabilities. Parents need to provide 
appropriate support and guidance in helping to develop the potential of their children 
(Amalina et al., 2023) by not being denial or rejecting the actual circumstances of the child's 
condition and also continuing to synergize with related parties in order to achieve the initial 
goal (Ferdian Utama, 2017). 

How to overcome tunagrahita children who do not want to communicate by 
providing continuous and consistent stimulation to children, each child is different in 
providing stimulation tailored to the needs and abilities of the child. At the beginning of V's 
entry into this SLB, he could not speak a single word, V could also hold himself not speaking 
for a whole day. The teacher provides stimulation in the form of speaking activities with the 
child following the words spoken by the teacher's mother, giving him the opportunity to 
speak with a microphone, and repetition of words that are done every day such as: what, 
yes, mama, brother. Slightly different from V, R is able to speak but is not clear, so the 
handling method is different. R is given more stimulus with sign language, pats on the 
shoulder or directly holding him to do something, for example when practicing hand 
washing R does not understand to take only 1 tissue, the teacher immediately pats R's 
shoulder gently and says "Take only 1 tissue yes". 

The presence of stimuli from educators like this can certainly help overcome 
communication challenges in mentally disabled children. In line with the findings of this 
research, other theories also suggest that dealing with mentally disabled children is 
different from dealing with children in other conditions. Pradipta in Amanullah (2022) 
elaborated that mentally disabled children require a different approach compared to typical 
children in receiving and providing stimulation as well as responses. This is because their 
knowledge absorption process is slower. 

Based on the researcher's findings, parental upbringing significantly influences the 
development of a child's vocabulary since the child is close to the parents almost 24 hours 
a day. A child who refuses to speak and tends to hit others may indicate an authoritarian 
upbringing. In the case of V, a permissive and restrictive upbringing is applied. V is given 
what he needs, such as socializing, going to school, and playing with favorite toys, but he is 
not given many demands by his parents. This makes V dependent on his parents and feels 
embarrassed when talking to others, lacking confidence in speaking. In contrast, in 
condition R, the upbringing is a mix of democratic and permissive. When R throws a 
tantrum, R's parents give him the choice to stay inside or outside the classroom, with 
consequences for each choice. On the other hand, R's parents also provide gadgets and allow 
him to have fun with them without demanding him to return to the class. Parental 
upbringing also supports the child's independence in the classroom. V can do things without 
assistance compared to R, who still needs help from those around him. According to Orem's 
theory, self-care actions are an individual's ability to perform self-care activities 
independently (Anggraeni & Lbn Gaol, 2018). In this discussion, the role of educators, 
especially parents, is crucial in providing upbringing to children. With good upbringing and 
not spoiling the child, the child will indirectly learn to be independent, although still needing 
assistance. 

As previously explained, teachers play a role as facilitators, motivators, and 
initiators in language development in children. This research found that teachers have a 
significant role in children's language development, even though they only havea short time 
of about 3-4 hours. Teachers provide academic-based learning and habits like handwashing 
and fostering the child's independence based on their assessment results. In condition V, 
based on the assessment results detecting difficulty in expressing words, the teacher 
trained V to express himself. Initially, when V first entered SLB Cemara Wilis, he couldn't 
say anything. However, with continuous stimulation and follow-up by parents at home, V 
can now optimize his language, even saying some sentences, albeit simple. 
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In line with behaviorist theory, an individual's behavior can be changed with 
stimuli, responses, and repetition in performing those habits. Behaviorist learning theory is 
a form of change experienced by individuals, indicating the ability to change behavior ina 
new way due to stimuli and responses (Indra & Suputra, 2023). According to this theory, 
what matters in learning is input behavior in the form of stimuli and output in the form of 
responses. Stimulus is something given by the teacher to the student, while the response is 
the student's response to the stimulus given by the teacher. The mechanism between 
stimulus and response cannot be observed and measured (Irfan et al., 2019). In line with 
the theory and research findings, the behavior and habits of an individual can be changed 
and improved by providing suitable stimuli and responses tailored to the needs of the child, 
and by continuously repeating them to achieve the goal of self-optimization, especially in 
the language development of children with mental disabilities. Additionally, teachers also 
act as counselors for parents. At SLB Cemara Wilis, there is collaboration with Grahita 
Indonesia, making it easier for parents to obtain information about their child's 
development. This school often organizes parenting sessions with all parents and smaller 
groups, allowing parents to inquire or seek counseling about their child's development at 
school, whether the child can be independent, how to manage the child's emotions, and 
other aspects related to the growth of children with mental disabilities. 

In the context of child development, individuals with Down syndrome are likely to 
experience various challenges, one of which is language development. Research results 
indicate that a common hindrance in children with Down syndrome is a delay in language 
development, affecting their acquisition of vocabulary. This language delay also impacts the 
intellectual abilities of individuals with Down syndrome, as cognitive functions are below 
the average level of typical individuals. In the communication process between educators 
and students, it is recognized that there must be a reciprocal communication between the 
educator and the educated child. 

Apart from inherent conditions like Down syndrome, other factors affecting 
language development in children include parenting styles. This research reveals that 
parenting styles can influence language development, aligning with previous studies 
emphasizing the importance of continuous communication stimulation for children with 
Down syndrome (Maryam et al., 2016). The study further demonstrates that one child with 
Down syndrome, DN, exhibits good language development. DN can understand simple 
commands from the teaching staff and respond appropriately when asked about his 
feelings. 

DN's parents play a significant role in his language development by consistently 
applying a democratic parenting style. A democratic parenting style involves high demands 
and responses, valuing the child as an individual, prioritizing and appreciating 
encouragement for the child's independence (Handayani et al., 2020). DN is regularly 
provided with inputs that aid in socialization, such as proper waste disposal and adherence 
to eating rules established by his parents. This consistent application of habits results in 
positive outcomes, as DN has become an individual who responds well to teachers and 
researchers at school. Additionally, the collaboration and involvement of parents in 
handling children with disabilities significantly impact language development. Parents are 
the primary and first environment for a child, understanding their specific needs and being 
responsible for their developmental success (Rani et al., 2018). Cooperative teamwork 
between parents and teachers is evident, facilitated by open communication during DN's 
lessons. Language development is a multifaceted aspect of a child's life, involving various 
aspects. Language serves as a communication tool for individuals in their daily lives, and its 
development is influenced by the surrounding environment, family background, cultural 
values, and learning opportunities that support individuals in language acquisition. 
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Language, as explained by educators at SLB Cemara Wilis, is a means of 
communication that transcends age, applicable to children from early childhood to 
adolescence and even the elderly. Language learning aims to enable individuals to 
understand and express their desires, ensuring effective communication. This is 
particularly crucial for individuals with special needs, as their non-verbal communication 
may not be universally understood, leading to potential misinterpretations. Teachers at SLB 
Cemara Wilis also discuss the challenges in educating children with Autism Spectrum 
Disorder (ASD). ASD is a developmental disorder characterized by difficulties in both verbal 
and non-verbal communication, as well as social interaction challenges (Valentia et al., 
2017). Children with ASD often face difficulties in responding to others’ emotions, reading 
and understanding others’ feelings, showing a lack of interest in interacting with others, 
preferring solitary play, focusing on specific interests, and engaging in consistent routines. 
These characteristics make it challenging for them to develop strong social relationships 
and require additional support from parents, family, and the surrounding environment. 

One student observed, named T'ip, is a 6-year-old male with ASD. His parents face 
significant challenges in supporting his development, requiring a deep understanding of the 
specific needs and characteristics of children with ASD. Teachers play a crucial role in the 
language development of children with ASD, especially in providing alternative and 
structured learning experiences. Educators explain the difficulties in educating children 
with ASD, emphasizing the importance of controlled activities and stimuli to create a 
comfortable learning environment. Teachers in transition classes, designed for children 
with ASD who need special services, strive to integrate students into both regular and 
special schools for socialization opportunities with their peers. Transition classes aim to 
develop academic and social skills, preparing students for mainstream education. To 
overcome language development challenges in children with ASD, educators assess 
individual needs, assist in problem-solving with peers, and create a safe environment. 
Understanding emotional states, managing tantrums or aggression, and ensuring a secure 
environment are essential aspects of aiding children with ASD in their communication. 

Teachers at SLB Cemara Wilis stress the significant role they play in language 
development, aligning with the roles identified by various experts, including educator, 
teaching model, mentor, learner, communicator to the local community, administrative 
worker, and manifestation of loyalty to the institution. Specific roles for special education 
teachers involve pedagogical responsibilities such as planning lessons, providing 
instructions, and adapting content for students with disabilities. Non-pedagogical roles 
include administration, emotional support, encouragement of independence, and boosting 
students’ self-confidence. In conclusion, language is a crucial system of signs used for 
communication, involving speaking, listening, reading, and writing. The environment, 
family background, cultural values, and learning opportunities influence language 
development. Educators and parents play crucial roles in supporting language 
development, especially in children with special needs such as Down syndrome and Autism 
Spectrum Disorder. Continuous communication stimulation, consistent parenting styles, 
and a collaborative approach between parents and teachers contribute significantly to the 
language development of these children. 


CONCLUSION 

Disability is a condition in which an individual has limitations, leading to slower 
growth and development compared to their peers. Disabilities come in many types, 
including mental, intellectual, physical, and combined disabilities involving two or three 
aspects. To optimize the growth and development of children with disabilities, the family 
and school environments play crucial roles. The existence of Special Needs Schools (Sekolah 
Luar Biasa or SLB) significantly aids and contributes to the improvement of the growth and 
development of children, particularly in terms of language development. 
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Language disorders are common issues experienced by individuals with disabilities. 
With proper support, individuals with disabilities can overcome their language difficulties 
and enhance their communication skills. This research involves four different samples of 
children with disabilities. V and R have visual impairments, and l'ip has Autism Spectrum 
Disorder (ASD), with a permissive parenting style initially making him less independent and 
dependent on others. However, after receiving more in-depth stimulation, he demonstrated 
independent behavior, as evidenced by his ability to complete daily tasks without 
assistance. Furthermore, in the research results, DN's child was also trained for 
independence from home with a democratic parenting style applied by his parents. 
Additionally, there is collaboration between parents and teachers to continue what has been 
done at home in the school environment, and vice versa. Essentially, providing consistent 
and fair stimuli to children with disabilities or normal children will undoubtedly yield 
positive outcomes. The role of educators in building communication with parents patiently 
and continuously can significantly contribute to the development of children with 
disabilities. 
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